MANAGEME



Review impact of systematic coaching on the
Implementation of classroom management
stfrategies

o ggestions for strategies and systems to

= A

OUR PURPOSE TODAY



The effect of an infervention is mediated by
The quality of program implementation

The infrastructure utilized to coordinate, deploy,
ain the infervention

WHY COACHING?®



SCIENTI



A non-evaluative, ongoing process in which
one individual observes and provides
feedback to another individual fargeting an

Infervention, supports, or other variables the
ants fo increase in the classroom.

in press

DEFINITION OF COACHING



Non Verbal Cues
positive Verbal Redirect
Distractions
Re-engag&'mer\l Strategies

Clear Limits
Classroom Structures

Coaching Incentives
Rraiss Celebrations

Encouragement

Attention
and
volvement

Teaching Pyramid*

INCREDIBLE YEA
RS TEACHE
MANAGEMENT PROGRAMR CLASSROOM




Non Verbal Cues
positive Ve (oal Redirect
Distractions
Re-enqag-men( Strategies

Clear Limits
Classroom Structures

Coaching Incentives

ise R
Hrais Celebrations

Encouragement

ES FUNDED GR
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Attention



Teacher :

Briet Classroom Interaction Observation (BCIO-R; Reinke &
Newcomer, 2010)

Student

Brief Classroom Interaction Observation (BCIO-R; Reinke &
omer, 2010)

avior (pre-post)

MEASURES



Buillding (and repairing) positive relationships with students
Motivation through effective praise and rewards
Preventing problem behaviors

Effective limit setting and strategies to reduce problem
oehavior

™

Istence Coaching

SKILL & STRATEGY DOMAINS



Model

ActionP

MOGQOSES Version 4 (Mulfi-Option Observations
oerimental Studies

Rapport

Observe

Schedule




Coaching Overall (n=52) Less Time (n=26) More Time (n=26)
Activity

Mean Range Mean Range Mean Range

PERFORMANCE  33.41 0.00-174.55 7.06 0.00-21.40 §59.76 24.95-174.76
FEEDBACK

ACTION
PLANNING

REVIEWING 27.84 1.03-116.90 1470 1.03-22.33 40.98 23.43-116.90

53.28  0.00-226.95 19.17 0.00-36.70 87.38 39.85-226.38

TOTAL 358.13 185.92- 286.29 185.92- 429.96 346.58-
COACHING 743.62 337.87 77496

COACHING ACTIVITIES (MINUTES)
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20
10
0

Tl 12

Teacher Implementation of Proactive
Strategies

Wilks's A = .41, F(3,48) = 22.73, p<.001, n2 = .59

46.76 65.71

TEACHER IMPLEMENTATION

Wilks's A = .41, F(3,48) = 22.73, p<.001, n2 = .59



Stre

% of Obse

60

>0 T2 13 T4
Less Overall Coaching 69.59 66.48 61.43
More Overall Coaching 61.68 66.84 67.4

*Controlling for baseline levels of proactive strategy implementation
Wilks's A = .86, F(2,47) = 3.90, p<.05,n2=.14

USE OF PROACTIVE STRATEGIES BY
TOTAL COACHING RECEIVED



60

Less PF 65.57 59.14 59.32
More PF 65.85 VARSI 69.19

*Controlling for baseline levels of proactive strategy implementation
Wilks's A = .86, F(2,47) = 3.81, p<.05,n2=.14

USE OF PROACTIVE STRATEGIES BY
PERFORMANCE FEEDBACK RECEIVED
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Rate of Classroc
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Pre Post

OBSERVED DISRUPTIVE CLASSROOM
BEHAVIOR BY AMOUNT OF PERFORMANCE
FEEDBACK RECEIVED



SOLUTIONS IN WAY
THOUGHT



Reflective Instinctive

Deliberates Feels (and avoids) pain

Analyzes Feels (and seeks) pleasure

“We have in our heads a rational charioteer who has to rein in an unruly horse that
Barely yields to horse whip and goad combined.”

Plato

THE BRAIN HAS TWO DIFFERENT SYSTEMS



B, ' The rider holds the reins and seems
to be the leader...but anytime the 6
ton elephant and the Rider
disagree on which way to go, the
Rider is going to lose

THE RIDER AND THE ELEPHANT
Johnathan Haidt, The Happiness Hypothesis



Long term goal: lose 10 pounds Need a pick me up (Snickers)

Eliminate sugar, snacks & alcohol Meeting friends after work (wine)

Exercise 3x week Stayed up late, tired, skip work-out

We experience elephant overpower
when we sleep in, overeat, dial up an ex
at midnight, procrastinate, say something
we regret, don't speak up In a meeting



Changing behavior often
requires finkering with
behaviors that are automatic Think:

or habitual. Changing “It's too hard.”
re areful “I don't have time.”

IS not in my personality.”



Rider can drag the Elephant down the road
for a while, but it won't last.




Direct the Rider Shqpe the

Path

1. Point to the .
destination Motivate the

2. Scriptthe Elephant

critical moves 1. Twegk the
. . environment
1. Find the feeling 2 Build habits
— 2. Shrink the )

change

—






PERFORMANCE FEEDBACK

B °




Only 2% of high school seniors
believe their leadership skills are
below average

25% of people believe they are in Our brains are positive
the top 1% in their ability to get illusion factories
3 with others




Reinke, Herman & Sprick (2011). Motivational Interviewing for
Effective Classroom Management: The Classroom Check -up.
iIford Press




Teacher Intferview

Classroom Ecology Checklist

0- and 5-minute Observation Forms

STEP 1: ASSESS CLASSROOM



A. Interacting Positively

The teacher provides noncontingent attention to every student
classroom (e.g., greeting them at the door, taking an interest if
do outside of school).

Not
observed

[]

Sometimes

1

The teacher acknowledggrected student behaviors more frequ
than misbehaviors (3:1 positive to negative ratio).

Less than
2:1
]

Between 2:1
and 3:1

[

B. Responding to Appropriate Behavior

There is a system for documenting and rewarding agtpieprtate
behavior (classwide and individual students).

No

]

Somewhat/
Informally

]

]

Not
observed

]

The teacher uses behaspecific/descriptive praise to encourage
appropriate behavior.

No
L]

Sometimes

]

Most of the
time

C. Responding ttnappropriate Behavior

The number of problem behaviors/disruptions in the classroom
generally minimal.

Som~etimes
A

The teacher uses a continuum of consequences to discourage
violations (e.g., ignore, praising others, proximity, explicit repri

Sonlewhat
A

There is a documentation system for managing specific behay|
violations.

No
A
No
A
No

Somewhat/
Informally
A

Not
obs~erved
A

The teacher is consistent when reprimanding/correcting misbe

Som_gatimes
A

The teacher is calm, clear, and brief when providing
reprimands/corrections.

No
A
No

Somgtimes
A

D. Persistenc&€oaching

The teacher used descriptive commenting about student inters
involving academic skills (thinking hard, planning, numbers, sh
letters).

Not
observed

]

More than
One time

]

The teacher used descriptive commenting about student interg
friendship skills (helping, waiting, sharing, taking turns, being f
asking for help).

Not
observed

[]

More than
One time
[]

The teacher used descriptive commentirgjuadsmitinteractions
which include feelings (looking calm, staying patient, appearin
or proud).

Not
observed

]

More than
One time
]




CCUL10 Minute®bservation Form

o -

Type of Instruction (circle): New Material Drill and Practice

During the 10 minute observation pariod tally for each time the following bedravidrserved in the classrool
Then, calculate total, # per minute (rate), % correct academic responding, and ratio of interactions (pos

10 minute Frequency Count Total # Rate: | % correct=
# /total| CAR/OTR*100
minutes

( )%

BehavioB8PECIFI(
GENERA
Repriman
Explicit/Flue

Reprim
Critical/ Harsh/Emotiq

Comments:




CCWOverall Ratingorm

Teacher: : Observer

Upon completion of an observation visit, rate the classroom on the following items on a scale from 1 to
excellent compared to other classrooms you have obsensdradesiagd 1 being poor. For items you rate
average (1 or 2) write down reasons for the lower rating in the comment section provided. For items yo
average write your reasons for doing so as well.

Please circle the most appromtatg for each item using the following scale:

5=excellent; 4=above average; 3=average; 2 below average; 1= poor; NO= Not observed

B B E—
N o A
ki o I
oot N I
s e A

Overall Rating

Additional Comments:




Provide feedback on assessment
findings

cedback includes both identified
1A wWeaKnessSes

STEP 2: PROVIDE FEEDBACK



Behavior Red Yellow Green

Percent Correct Less than 75% 75-79% new 80% new
Academic new material material material
Responding RN plelpRsI0Z 88 80-89% drilland | 90% drill and

drill and practice practice
practice

Percent Less than 80% 81-90% ?21-100%
Academically
Engaged
Opportunities to RSN ialelgMIOJANON 10 — 39/ 10 min. | 40 or more/ 10
Respond min. min.

Ratio of Interactions REESNialelal i Nelg @ least 1:1 @ least 5:1
<1 praise Consistently Consistently
statement per
minute

Specific vs. General No Praise Less Specific
Praise Praise than
General Praise

More Specific
Praise than
General Praise

Disruptions 10/10 min. 5-9 / 10 min.



CCU Feedback Form

Classroom Structure
Physical Layout I
Classroom Rules ]
Classroom Routines I
Smooth Transitions ]
Other: ]

Area of Strength Needs Attentic

Instructional Managemel

[Schedule Posted and Followed ]
“Academic Objectives Clear | |
Pacng |
[StudentAccuracy | |
[Student Engagement | |
[oter | ]

Area of Stretig Needs Attenti

Behavior Manageme
Behavioral Expectations Clear

i i ]
| Active Supervision | 000
 Use of Praise [ |
 Use of Reprimands |
 Positive to NegativeRato [ |
| Used Vvariety of Reinforcement ... |
loter- 000000000

Area of Stretig Needs Attenti

ClassroonClimate

Use of Noncontingent Attentio

e
Interactions with Students [ 00000 |
Level of Disruptive Behavior | 0|

0

Area of Stretig Needs Attentic




CCU Feedback Form
Teacher: Date:

Classroom Structure

|other

Area of Strength Needs Attention

Instructional Management

Schedule Posted and Followed
Academlc Objectives Clear

btuuent Accuracy
Sladent BEywviaagedreri

Area of Strength Needs Attention

Behavior Management

 UseofRepimands | % |
 PosifivetoNegativeRatio | 00000 %
| Used Variely of Reinforcement | === % |
lotver- 000000000000

Area of Strength Needs Attention

Classroom Climate

Use of Noncontingent Attention | = % |

Interactions with Students I

Level of Disruptive Behavior N T
[Otherr 00

Area of Strength Needs Attention

Start with the positives
Check in to create dialogue
Give teacher fime to reflect on data

Open-ended questions to engage
Teacher and elicit change talk*

Point the Rider
to the destination



Teacher works collaboratively to develop a
menu of options for intervening to create

Dosifive classroom outcomes

STEP 3: DEVELOP MENU OF OPTIONS



Teacher chooses any number of interventions
to Implement

Coach provides ongoing support in the
ementation of the intervention(s)

STEP 4: CHOOSE INTERVENTIONS



Teacher and coach develop an action
plan for intervening

Teacher monitors daily implementation
sen intervention using a self-

STEP 5: ACTION PLANNING AND
ENCOURAGE TEACHER SELF-MONITORING



Those things going well in my classroom: Areas | would like to focus toward improving in my classroom:

Specifically, my goal is to:

What actions will | take to meet this goal?

Task: What needs to be done? | Description of Plan Resourceswhats neecedto
get it done?

WRITTEN ACTION PLAN
SCRIPT THE CRITICAL MOVES




Coach conducts ongoing classroom
observations

Teacher and administrator/coach monitor,

aview, and revise as needed.
wer performance

STEP 6: PROVIDE ONGOING
MONITORING



MOTIVATIONAL INTERVIEWING ANL
COLLABORATIVE PARTNERSHIP

. oM
v ‘ d
‘ 4
- - o



Equality

Voice

Choice & Goal Sefting

Dialogue

Reflection

Attention to Inner Dialogue

C O I_ I_A B O RAT | v E PA RT N E RS | P LKgﬁgérig?Qngerg\gﬁ gc;rQn)non’r, Webster-Stratton,




Language that conveys a person’s desire, ability, reasons,
need, or commitment to make a change.

People are more likely to do things they say they will do
versus things they are told to do.

near yourself arguing for change, do something
Jcher to make the arguments in

CHANGE TALK

Motivational Interviewing



N\
@ Open ended questions
\

@ Affirmations (specific & genuine)

@ Reflective statements

9 Summaries

ELICITING CHANGE TALK




“How do you feel about how things are going
in your classe”

“How do you feel about developing a

classroom management planse™
ne about what you would like to be

DESIRE FOR CHANGE



What makes you think you will be able to make
this change®@

What would make you feel even more confident

that you can make these changes
ou have that will help you

OPTIMISM ABOUT CHANGE



How would you like things to be differente

What would be some good things about
making this change?

If you could make this change immediately,

by magic, how would things be different?

Intages of making this

REASONS / BENEFITS OF CHANGE



What difficulties have you had in relation to...... e

What worries you about....?
In what way does this concern you....¢

o ink will happen if you don’t make the

NEED/DISADVANTAGE OF STATUS QUO
PROBLEM RECOGNITION



Where are you in terms of making these
changes at this pointe

| can see you're feeling stuck, what's going to

have to happen to have changee
Important fo you is thise How much do

COMMITMENT/INTENTION
TO CHANGE



S On a scale of 0 to 10, where are
Extremely Important yO U 2

Why are you at and not

IMPORTANCE RULER
CONFIDENCE RULER



Resist the righting reflex: pause, wait, reflect
Find the GEM: listen for strengths, values and good

Infentions and bring them to the fore of the

.

WHAT ABOUT RESISTANCE



SYSTEMIC SUPPORT




Interview the teacher before conducting
observations

Standard feedback form
dard action plan/goal setting form




Classroom Checkup Fidelity Checklist

o

Initial Interview

1. Build rapport
2. Completal the interview obtaining information for eashction
3. Explain the purpose of classroom observations

4. Explain next steps to CCU process (classroom assessment, feedback, and acti
planning).

5. Explain that the data wiliotbe shared with others.

6. Schedule time to visit classroom to conduct observations

7. The teacher seemed comfortable and willing to participate
i strongly ¢ somewhat £ disagree slightly & agree slightly ¥ somewhat | strongly
DISAGREE disagree more than agree more than disagree  agree AGREE

Completed
Yes

Coach ID #: Teacher ID# Dates:_1) 2). 3).

8. The teachers level of engagement for this coaching session was:
i Not at all engaged ¢ somewhaengaged £ moderatelyengaged O HIGHLY engaged

Personalized Feedback

9. Explain the CCUeedbacKorm (meaning of color codingise of mei

10. Ssummarizedataon feedback form for review with teacher.

11. Provide examples of teacher strengths and areas in need of attention.

12. Ask for teacher input throughout the feedback session (e.g., Did anything surpr
you? What are your thoughts about that?)

13. Write down areas to focus intervention on menu of options.
14. Provide advice only when solicited by teacher.

15. The teacheseemed comfortable and willing to participate
1

i strongly ¢ somewhat £ disagree slightly & agree slightly ¥ somewhat | Strongly
DISAGREE disagree more than agree more than disagree  agree AGREE

16. The teachers level of engagemtortthis coaching session was:

i Not at all engaged ¢ somewhaengaged £ moderatelyengaged O HIGHLY engaged
Action Planning

17.Review action planning process.

18. Collaboratively design a plan of actieith the teacher

19. Ask the confidence ruler.

20. Ask the importance ruler.

21.Brainstorm any possible barriers to the phith the teacher

22.The teacher seemed comfortable and willing to participate
1

i strongly ¢ somewhat £ disagree slightly & agree slightly ¥ somewhat | Strongly
DISAGREE disagree more than agree more than disagree  agree AGREE

23. The teachers level of engagement for this coaching session was:

Fidelity to Partnership Principles: Coach SelfAssessment

Directions:  Read each of the following questions from the 7 partnership ingredients and rate yourself from 1 to Swéthrongi s t r o n ¢

disagreed and five meaning fistrong agree.o

Question
Strongly
Equality. Disagree
1. I really acknowledgkthe teacher even if his/hepinions werdifferent than mine. .
2. The eacher beliewethat their knowledge and experience count when | eavkith him/her
3. I believe thathe teachebringsimportant knowledgéo the school discussion.

Voice

1. I listered with the intent to understand.

2. | fully understoodvhattheteacher hadb say fefore | voicel my point of view.
3. | asledquestions that encouratjthe teacheto say whahe/shaeally thinks.

Choice

1. The professional development | oféelgave the teachereal choices.

2. | allowedthe teacheto makehis/herown decisions about the feedback | preseritrespeatdhis/herdecisions if they diffexd
from mine.

3.1 recognizel thatthe teachewill need to adapt materials for their individual classrooms

4. | could haveprovided more choices during our coachimeeting

Dialogue
1.1 spokeless than 60% of the time whemet with this teacher

2. The teachedevelodnew ideas during mgoaching meeting
3. Theteacher was comfortable talking, asking questions, and expressing his/her opinions and beliefs.

Reflection

1. Iwasable to accepheteactereven if he/she rejectate views | offeed

2.1 encouragd reflection and discussion on the content | stiare

3.The suggestions | providallowedthe teacher to make his/hewn decisions and adapty ideas tdis/herunique needs.

Praxis

1.1 encouragedhe teacheto explore wayshe/shemight use what | wasxplaining

2. The teacheconsideedthe pracital implications of what | was talking ab

3.1 spentas much time witlthe teacheplannirg action asalking about theory & practice.

Developed by and used with permissiof Mike Booher, SCS Cons

MONITOR COACH FIDELITY




Coach ID#02 Teacher ID# Coaching Session #
Coaching Topic:

. [Collaboration  [Low| | Acceptable] | High|
Coach explains meeting agenda and invites input
|2 [Coacthighlightsandnc or por ates teachero6s ideas [ 1 [2] 3 [4] 5 |
4] 5
. |Goalseting

5 Coach ensures teacher has set an individualized goal in writing

7 Coach and teacher collaboratively explore indicators of progress toward goal
Coach explores what made the goal idficelts/ what went well

Pyramid & Core Elements

Coach clarifies teacher understanding of strategies and their application

1
1
1
1
14 | Coach commemn positive achievements noticed during classroom observations | 1 [2[ 3 |
1

Coach discusses how teacher felt about a situation or use of a strateg
| 17 | Coach encourageachers to develop more positive, coping

| | Use Experiential and SBkflective Learning Methods
Coach demonstitmodels implementation of various teaching practices
Coach uses practice opportunitigsandes feedback to teacher

Coach encourages the teacher to reflect on which practices fit best with their style

| | Contextualize the learning process
Coach is able to get teacher to talk about strategies usingdtusr own
Coach encourages generalization of concepts to different situations/settings

Coach asks how the practice with strategies went

6 |
7
El
(10|
(11|
| |Build Confidence arfifficacy |
(12|
(13 |
(14|
|
(15 |

0
1
2
3
4
5
6




Direct the Rider Performance Feedback

Motivate the Elephant Collaborative Partnership
S o Ty and Moftivational
Interviewing

- Fidelity to a consistent
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